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Course Description/Overview 

 

What is the significance of the events, patterns, and characteristics that brought us together – and sometimes divided us 

– as Canadians worked to make the 20
th

 century “Canada’s century?” Outlined here are just some examples of the 

questions in which Canadian History Since World War 1 at Lisgar will engage you and your critical and creative thinking 

skills as you explore Canada’s history.  How did we, our relationship with each other, and to the outside world, change, 

or stay the same?  How did events relate to one another in terms of their cause, and effects? What kind of nation did we 

build, and how did different individuals and groups contribute to this growth? What have we believed, dreamt about, 

and imagined – and why? In Canadian History Since World War 1, we explore the human stories behind these questions 

and more. In doing so, we seek to develop and enhance our skills as historians, social scientists — we analyze clues from 

the past, draw our own conclusions, examine the varying conclusions of others, and share and debate these ideas with 

each other. Our goal is to emerge with a better understanding and appreciation of our past, and what it is going to take 

to build Canada’s next century – and to develop skills to do it. 

 

General Topics 

 

1. Understanding History, the Canadian Context, & Canada’s Role in World War I. Historical Inquiry/Skills; 1914-1929 

 

Imagine the future. What did you base your speculation on? Now, piece together with your classmates just what exactly 

happened during ‘the Incident,’ using only the primary source evidence that was left behind, and other skills of historical 

inquiry you’re developing. Apply that same process to your own family’s history, and see how you connect to Canada, 

and the world’s, history. Perhaps you prefer to perform a choreographed dance act or rap explaining Serbian 

nationalism in the Austro-Hungarian Empire? Discover how it connects to Canada and where it was at in 1914 – and that 

photo of the boy next to the tree. Actually look at your great-great grandfather’s signature (or that of a Lisgar student 

from the time) on the paper he signed to enlist in the Canadian Expeditionary Force. Do you think he should have had 

to? Imagine what was going through his mind (besides cravings for Bombardier Fritz and Zeppelin in a Cloud). Come up 

with the German battle plan he has to face in the trenches of Belgium and France, or the strategy for how the 

Canadians, together, will take Vimy Ridge. How will you promote the government’s efforts at home to help them do it; 

or to survive the Spanish Flu? Figure out a Treaty that would end the war. What’s Canada’s role? What’s fair? Should it 

have to be? 

 

 Historical Inquiry; Causes/Context of WWI; Canada’s Context; Archives; Primary Source Analysis; Battles; 

Strategy; Conditions;  the Home Front; Conscription; Halifax Explosion; Spanish Flu; Treaty of Versailles 

   Sample tasks: Personal and Family Chronology; Magazine Story; Zany Performance; Journals; 

   Bibliography; Propaganda Poster; Test.  

 

2. The Roaring Twenties and the Dirty Thirties. Historical Inquiry/Skills; 1914-1929; 1929-1945 

 

It’s Winnipeg, 1919. Take on management over your contract, or lack of one. Don’t count on the support of the 

government, though. They’re all scared ‘red.’ Who should you elect instead? The politicians who voted for prohibition? 

How about some of the new women running, and some of the other new political voices emerging? You can’t vote for 

Byng. How about King? Bennett? The economy (not to mention the jazz halls, and Foster Hewitt) is starting to roar. “He 

shoots, he scores!” Why not Invest in the stock market and maybe you won’t have to work at all? (but make sure you 



sell before it’s too late. Oops). Have you heard the one about the gopher and the sandstorm? What went wrong, and 

why? What are the solutions? 

 Economy; Labour Issues; Winnipeg General Strike; Prohibition; Political Change; Chanak Crisis; Women’s 

Suffrage; King-Byng Affair; the Person’s Case; Culture; Daily Life; the Stock Market; the Depression;  

Essay writing 

  Sample tasks: Journal; Graph; Crossword Design; Essay.  

 

3. Canada and the Second World War. Historical Inquiry/Skills; 1929-1945 

 

Remember that Treaty? So do the Germans, or at least their politicians leading them back to war. Will the rest of the 

world follow?  Now it’s our decision. Make the argument for what caused it all, or for the credibility of online sources on 

Dieppe, the Italian campaign, and the Battle of the Atlantic. Is that a cartoon of Prime Minister Mackenzie King canoeing 

in Gatineau Park, or navigating dangerous political rapids? What are the issues? Imagine you’re Prime Minister Mulroney 

in 1988. What do you say in your apology for Prime Minister King’s policy towards Japanese-Canadians 45 years earlier?  

Maybe you don’t think you should. What is your reasoning? See any patterns here? You’re the Canadian Prime Minister 

advising U.S. President Truman. Should he drop the bomb?  Consider the factors. What’s the alternative? It’s 

Nuremburg, 1945. What other nightmares did the war unleash, and how should people be held to account? 

 

 The League of Nations;  Peace Movement; Mussolini; Stalin; China, Japan; Spanish Civil War;  Germany 

and the Rise of Hitler; Steps to and Causes of  WWII; Major Developments; the Home Front; Treatment 

of Japanese Canadians and others; Looking back at Racism in Canadian Government policies; 

Conscription; the Holocaust; Nuremburg Trials  

  Sample tasks: Constructing Arguments; Media Literacy - Sourcing Credible Online Resources; Test 

 

4. Canada: A Middle Power Nation in North America.  Historical Inquiry/Skills; 1945-1982 

 

An iron curtain is descending from Stettin to Trieste. Duck and cover! Explore the world after World War II through the 

archived pages of Canadian newspapers. Crack the spy ring in Canada trading atomic secrets. It’s Potsdam, 1945. Debate 

the two sides of the emerging Cold War. What are the options moving forward? What will it mean to be a ‘middle 

power’ in such a conflict? Debate whether or not we need our own plane, and if so, at what cost? If not a plane, how 

about nuclear warheads? Will any of this help us in our pioneering role as peacekeepers? Who is listening to us and 

why? What do we uniquely have to say on the world’s stage, and what is it about us that helps us to? 

 

 Cultural, Social, and Economic Change; Archival  Research; Potsdam; Gouzenko; The Cold War; Greece; 

Berlin Blockade; Truman Doctrine; Marshall Plan; Containment; Berlin Wall; The UN; Korean War; a 

Middle Power; Canada, Britain, and the US; Avro Arrow; Suez Crisis and the Middle East; Peacekeeping; 

Cuban Missile Crisis; The Vietnam War 

  Sample tasks:  Archival Research and Essay; Presenting Evidence and a Thesis 

   

5.  Changing Times into a New Century. Historical Inquiry/Skills; 1945-1982; 1982-Present 

 

Can you apply these same international negotiating skills to our problems here at home, or will we let our country be 

torn apart? “Just watch me.” As a national leader, what compromises are you prepared to make? What would you do in 

Rene Levesque’s shoes? Peter Loughheed? The Chief of the Assembly of First Nations? The answer isn’t in London 

anymore (was it ever, really?). Not everyone is happy.  Get ready to debate. What’s our solution? Is the answer at 

Meech Lake? Charlottetown? Free Trade? Universal Healthcare? The Arts? Through all this, publish your choice for most 

significant in your own cool magazine, and defend your selection. 

 

 The French Canadian Context revisited; First Nations; Maurice Duplessis and the Union Nationale; Jean 

Lesage; the Quiet Revolution; Lester Pearson; the “Bilingualism and Bicultural” Commission; 

Trudeaumania; Multiculturalism; Official Languages Act; The FLQ Crisis; Rene Levesque; the PQ; 

Language Laws; the Referendum(a); Meech Lake; Charlottetown; Free Trade; Peacekeeping/making 

  Summative Project 



Teaching Strategies, Assessment, and Evaluation  

 

Formative Evaluation (70%)  

 

Term evaluation will be balanced equally between the following four categories: Knowledge/Understanding; 

Thinking/Inquiry/Problem Solving; Communication; and Application. See below for category explanations and sample 

descriptions. See above and below for curriculum connections, and for descriptions of sample tasks and assignments, 

designed to appeal to as wide a range of learning styles as possible, including verbal/auditory, rhythmic, visual/artistic, 

problem-solving, bodily/kinesthetic, inter/intrapersonal, technological, and sensual/spiritual. 

 

Summative Evaluation (30%) 

 

∙ Exam: 20%     ∙ Summative Project: 10% (towards the last month or so of the course) 

 
 

CRITERIA 
 

1 
ACHIEVEMENT  

FALLS MUCH BELOW  
THE STANDARD    

R        1-         1          1+ 
0-49 50-53   54-56    57-59 

 
 2 
 ACHIEVEMENT 
 APPROACHES 
 THE STANDARD 
 2-                2            2+ 
60-63       64-66       67-69 

 
 3 
 ACHIEVEMENT 
 MEETS  
 THE STANDARD 
 3-               3             3+ 
70-73        74-76      77-79 

 
 4 
 ACHIEVEMENT 
 EXCEEDS 
 THE STANDARD 
 4-               4               4+ 
80-86       87-93      94-100 

 
Thinking/Inquiry 
/Problem-solving: 
 
“Use of critical and 
creative thinking skills and 
processes” 

No evidence of critical 
thinking,  creativity or 
imagination; applies little 
or no use of inquiry 
process/planning skills; 
and/or  no evidence to 
suggest all work is clearly 
student's own.   

Needs to make more use 
of critical thinking, 
creativity or imagination; 
some but not all  ideas are 
supported with reasons, 
evidence; more use of 
new, original ideas;applies 
some use of inquiry 
process/planning skills  

Uses  critical thinking 
effectively; effective use of 
inquiry process/planning 
skills; uses new, original 
ideas; ideas are well 
supported with reasons, 
evidence; Work/ role play 
demonstrates creativity, 
originality and imagination 

Work, role play includes 
original, imaginative, 
creative,  twist reflecting 
critical thinking on new, 
personal insight / 
information/ knowledge 
introduced through 
research on the topic by 
the student. 

 
Knowledge & 

Understanding: 
 

“Acquisition of subject- 
specific content, and the 
comprehension of its 
meaning and significance.” 

Submission reflects no 
knowledge, understanding 
of facts, terms, concepts, 
principles, theories and 
relationships  &/or there is 
no evidence to suggest 
knowledge is student’s 
own 

Some, but not all parts of 
submission reflect an 
accurate knowledge, 
understanding of facts, 
terms, concepts, 
principles, theories and 
relationships to be 
explored 

Work reflects an accurate 
knowledge, understanding 
of facts, terms, concepts, 
principles, theories and 
relationships; learning 
reflects a strong grasp of 
knowledge questions 
posed and built upon   

Work reflects an accurate 
knowledge/understanding 
of new  insights facts, 
terms, concepts, 
principles, theories and 
relationships introduced by 
the student on the topic 
beyond prompts provided 

 
Communication: 

 
“The conveying of 
meaning and expression 
through various forms” 

 
No effort to clarify errors in 
spelling, grammar; 
punctuation; symbols or 
visuals; and/or ineffective 
oral communication to 
different audiences; or 
there is no evidence to 
suggest words are clearly 
student’s own 

 
Submission has a number 
of errors in spelling, 
grammar, punctuation; 
symbols or visuals ; and/or 
somewhat effective oral 
communication to different 
audiences;  somewhat 
effective collaboration, 
engagement teamwork 

 
Submission has very few 
errors in spelling, grammar 
punctuation; symbols or 
visuals used effectively;  
and/or effective oral 
communication to different 
audiences; effective 
collaboration, engagement 

teamwork 

 
Submission has no errors 
in spelling, grammar,  
punctuation; symbols, 
visuals blend clearly with 
written work; relaxed, 
enjoyable, confident oral 
communication to different 
audiences;  excellent 
collaboration, engagement 
teamwork 

Application: 
 

“The use of various skills 
to make to make 
connections within and 
between various contexts”  

 
 

No effort has been made 
to be neat & all or most 
parts of assign’t are 
missing; and/or there is no 
evidence to suggest all 
content  is clearly 
student’s own. 
 
Most or all sections of 
assig’t are missing or do 
not demonstrate effort to 
elaborate 
 
No attempt to plan, 
predict, transfer, apply 
concepts, connections, 
skills to new contexts 
and/or media (particularly 
technological) 

Some effort has been 
made to be neat and 
some, but not all, of the 
assignment is complete. 
 
 
 
Some or all parts of the 
assignment require more 
elaboration. 
 
 
Some effective planning, 
predicting, transferring, 
applying of concepts, 
connections, skills to new 
contexts and/or media 
(particularly technological) 

Submission is typed, neat, 
includes each part of the 
assignment, and all work 
for each part is complete. 
 
 
 
Submission is  thorough 
and fully elaborated upon. 
 
 
 
Effective planning, 
predicting, transferring, 
applying of concepts, 
connections, skills to new 
contexts and/or media 
(particularly technological) 

Submission demonstrates 
extra effort to introduce 
new content, personal 
insight / information/ 
knowledge on the topic. 
 
Submission demonstrates 
extra effort to introduce 
new, personal insight / 
information/ knowledge on 
the topic in detail. 
Planning, predicting, 
transferring, applying of 
concepts, connections, 
skills to new contexts 
and/or media results in  
originality in approach and 
powerful impact 
(particularly technological) 



Learning Objectives 

 
Overall Curriculum Expectations - By the end of this course, students will: 

 

Strand A: Historical Inquiry and Skill Development 

 

A1. Use the historical inquiry process and the concepts of historical thinking when investigating aspects of Canadian history since 1914; 

 

A2. Apply in everyday contexts skills developed through historical investigation, and identify some careers in which these skills might be useful. 

 

Strand B: Canada, 1914–1929 

 

B1. Describe some key social, economic, and political events, trends, and  developments between 1914 and 1929, and assess their significance for different groups in 

Canada (Historical Significance; Historical Perspective)  

 

B2. Analyse some key interactions within and between different communities in Canada, and between Canada and the international community, from 1914 to 1929, 

and how they affected Canadian society and politics (Historical Significance; Cause and Consequence)  

B3. Explain how various individuals, organizations, and specific social changes between 1914 and 1929 contributed to the development of identity, citizenship, and 

heritage in Canada (Continuity and Change; Historical Perspective) 

 

Strand C: Canada, 1929–1945  

 

C1. Describe some key social, economic, and political events, trends, and developments between 1929 and 1945, and assess their impact on different groups in 

Canada (Cause and Consequence; Historical Perspective) 

C2. Analyse some key interactions within and between communities in Canada, and between Canada and the international community, from 1929 to 1945, with a 

focus on key issues that affected these interactions and changes that resulted from them (Cause and Consequence; Continuity and Change)  

C3. Explain how various individuals, groups, and events, including some major international events, contributed to the development of identity, citizenship, and 

heritage in Canada between 1929 and 1945 (Historical Significance; Historical Perspective) 

Strand D: Canada, 1945–1982 

 

D1. Describe some key social, economic, and political events, trends, and developments in Canada between 1945 and 1982, and assess their significance for different 

groups in Canada (Historical Significance; Continuity and Change)  

D2. Analyse some key experiences of and interactions between different communities in Canada, as well as interactions between Canada and the international 

community, from 1945 to 1982 and the changes that resulted from them (Continuity and Change; Historical Perspective)  

D3. Analyse how significant events, individuals, and groups, including Aboriginal peoples, Québécois, and immigrants, contributed to the development of identity, 

citizenship, and heritage in Canada between 1945 and 1982 (Historical Significance; Cause and Consequence) 

Strand E. Canada, 1982 to the present  

 

E1. Describe some key social, economic, and political events, trends, and developments in Canada from 1982 to the present, and assess their significance for different 

groups in Canada (Historical Significance; Continuity and Change)  

E2. Communities, Conflict, and Cooperation: analyse some significant interactions within and between various communities in Canada, and between Canada and the 

international community, from 1982 to the present, and how key issues and developments have affected these interactions (Continuity and Change; Historical 

Perspective)  

E3. Identity, Citizenship, and Heritage: analyse how various significant individuals, groups, organizations, and events, both national and international, have 

contributed to the development of identity, citizenship, and heritage in Canada from 1982 to the present (Historical Significance; Cause and Consequence) 

The full curriculum document is available at http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf 

 

Digital copies of assignments and other materials are made available at www.ocdsb.ca, “Students”, “My Docs”, X-Drive, 

Handout, [teacher name] CHC2DG  

 


